This paper reports on the effects of movies on the acquisition of English language among students at a tertiary institution in Malaysia. In this study, "out-of-class" activities are leisure activities that students do outside classroom setting and watching movie is one example. The study aims to examine the effects of movies on the students' Affective Filter (i.e. motivation, anxiety, and self-confidence). The Affective Filter is a mental block that prevents language learners from being receptive towards comprehensible language input, thereby disrupting their acquisition process. In order for smoother acquisition to occur, the block needs to be lowered and one of the ways in achieving this is through out-of-class activities. The study also aims to examine the influence of movies on the students' English acquisition process. The participants of this study were low-achieving students. Data were collected through Facebook group discussions, participants' reflective notes and focus group interviews in this qualitative research. The findings of this study reveal that students' Affective Filter level is slightly lowered which allowed them to acquire new language skills namely vocabulary and pronunciation knowledge. From the findings, English teachers should consider utilizing movies as a learning tool. Students should consider searching for opportunities to learn outside classroom.
Introduction
This paper reports on the effects of movies on the acquisition of English language among students in a tertiary institution in Malaysia. English classroom in Malaysian context is often confined to rote-memorization and exam-oriented How to cite this paper: Nath, P. R., Mohamad, M., & Yamat, H. (2017) . The Effects of Movies on the Affective Filter and English Acquisition of Low-Achieving English approaches which often resulted in low literacy attainment among the learners (Normazidah et al., 2012) . Even though English is formally taught to Malaysian students for a minimum of 11 years, it has been discovered that English proficiency among tertiary students is still underwhelming (Kaur, 2013; Hiew, 2012) .
It has been suggested that English learning should shift from its current focus on specific language skills learning to a more inclusive, learning-by-doing experience to encourage a meaningful learning (Normazidah et al., 2012) . One strategy of doing this is through out-of-class activities. In this study, "out-of-class activities" refer to activities done by learners autonomously in their free time. The activities have been viewed as having significant effects in facilitating the process of English language acquisition among English learners (Chusanachoti, 2009; Sundqvist, 2009; Hyland, 2004) . Out-of-class activities consist of daily activities, for examples watching movies and television shows, listening to music and singing, reading and writing for leisure, as well as playing games and using the internet, could provide opportunities for learners to acquire language skills. This approach provides learners the opportunity to implicitly learn the target language while doing activities they love. While there are many activities that can be classified as out-of-class activities, one of the most common and accessible activity is watching movies.
Within Malaysian context, it has been reported that English proficiency among tertiary students in Malaysia is rather unsatisfactory (Hiew, 2012; Kaur, 2013; Nor Hashimah et al., 2008) even though English is taught in primary and secondary level education. In relation to Krashen's hypothesis, it can be postulated that the Affective Filter levels of these learners are high and therefore, their ability to learn the language is disrupted. It can be hypothesized that out-of-class activities can lower these variables because of its association with autonomy (Hyland, 2004) , interest (Poupore, 2014) and relaxation (Lin, 2008 ).
Thus far, many studies of using English movies as language learning tools have been done in other settings, for example in Saudi Arabia (Kabooha, 2016) , Japan (Inage et al., 2013) and Macedonia (Ismaili, 2013) . Meanwhile in Malaysia, several studies conducted in various universities revealed that movies, among other out-of-class activities, can aid English acquisition process (Hussein & Parilah, 2014; Melor et al., 2013; Asgari & Ghazali, 2011 ). This influences current study to look into this issue within the context of the selected institution because of the limited study conducted in the local setting. By addressing this gap, the study can shed light in whether the findings from previous studies are relevant in the context of the institution and its target participants particularly low achievers. Low achievers are students who struggle academically or perform below the average proficiency level (Carman, 2015: p. 2) . They are learners who have not met satisfactory results in the subjects that they are learning.
Two research questions that guide this study are: 1) How do movies affect students' Affective Filter level in learning English as a second language?
2) How do movies affect students' acquisition of English as a second lan-guage?
This study attempts to address these questions through Krashen's Second Language Acquisition Theory. Krashen's theory proposed five hypotheses-the Acquisition-Learning Distinction, Natural Order Hypothesis, Monitor Hypothesis, Input Hypothesis and Affective Filter Hypothesis. This study focuses only on Affective Filter Hypothesis which explains that language acquisition process is influenced by variables such as learners' motivation, self-confidence and anxiety (Krahsen, 1982: p. 31) . Therefore, it can be assumed that low-achieving learners are negatively affected by the variables. The participants in this study were low-achievers, and they were enrolled in the target institution when this study was conducted. Through case study research design, the effects of movies on their Affective Filter level and English acquisition were studied.
Literature Review

Krashen's Theory of Second Language Acquisition
Within the context of language acquisition, a "second" language is the language acquired after the mother tongue. Smith (1994) defined second language as a term for any languages a learner acquired other than his first language regardless of how the language is acquired. Ellis (2015) described "acquisition" as the process of picking up a language incidentally and without conscious effort. It occurs naturally without formal instruction and it can be applied to both the first and the second language.
The focus on comprehensible input is also the main idea behind Stephen Krashen's five hypotheses of Second Language Acquisition. These hypotheses, which include the Acquisition-Learning Distinction, Natural Order Hypothesis, Monitor Hypothesis, Input Hypothesis and Affective Filter Hypothesis, suggest that L2 acquisition is input driven and learner's output plays no role in L2 acquisition. The model also emphasized that L2 acquisition is a subconscious process and the features of L2 the learners acquire are simply the result of them being exposed to it (Krashen, 1982) .
Acquisition-Learning Distinction is the first layer of Krashen's SLA theory. In this theory, he explained that language acquisition and language learning should be distinguished from one another because the process in which they occur differs. Acquisition is a subconscious process which occurs without the acquirer's awareness or conscious effort to learn the language-they simply "pick up" the language features because they are exposed towards said language (Krashen, 1982) . Meanwhile, language learning is a conscious process of "knowing about" the language-that is to make conscious effort to learn the features of the language (Krashen, 1985) . Natural Order Hypothesis explained that the acquisition of grammatical structures among L2 learners has been observed to follow a predictable order (Krashen, 1982) . This hypothesis explained that L2 language features are acquired in similar order regardless of the learners L1. For example, the progress marker-ing and plural marker /s/ are among the first features that learners acquire.
The emphasis on the subconscious acquisition translates into the Monitor Hypothesis. Krashen (1985) suggested that learners' ability to use L2 comes from acquisition, not learning. The production and the fluency of utterances in L2 is the result of the subconscious knowledge of the L2 (Krashen, 1982 (Krashen, , 1985 . The role of conscious knowledge is only to "monitor" the production of the language (Krashen, 1982) . It acts as an "editor" when L2 is produced through writing or speaking (output) by scanning these outputs and make corrections.
Following the understanding of acquisition and learning, the natural order of language acquisition and the role of conscious knowledge as the monitor, Krashen furthered his theory with the Input Hypothesis. This hypothesis postulated that language acquisition occurs when the meaning, not the form, is understood (Krashen, 1982) . When sufficient input within the new language rule is understood, the necessary grammar will be automatically provided. This new language rule is acquired when learners understand the features that is "a little beyond" what they already acquire, above the level they are on in regards to the Natural Order Hypothesis.
The final hypothesis, the Affective Filter Hypothesis, initially proposed by Dulay and Burt (1977) , explains that the Affective Filter is a block that prevents comprehensible language input from reaching the mental Language Acquisition Device, thus preventing language acquisition. Krashen (1982) has identified three main variables that influence the Affective Filter-motivation, self-confidence, and anxiety. Motivation can be defined as students' desire to learn a language while experiencing satisfaction in the process (Gardner, 1985) . It can be divided into integrative or intrinsic motivation whereby the learner's motivation to learn is driven by their desire to interact with or become closer to the second language community, meanwhile instrumental or extrinsic motivation refers to motivation driven by utilitarian or practical purposes (Gardner & Lambert, 1959) . Meanwhile, self-confidence is defined a psychological and social selfevaluation of one's own competence and worthiness (Rubio, 2007) . The final variable, anxiety is defined as the feeling of tension, apprehension, nervousness and worry (Horwitz et al., 1986) . Anxiety can be divided into three types, communication apprehension which is the fear of using the second language for communication purposes, test anxiety which is the fear of failing language test, and fear of negative evaluation which is the fear of being evaluated by others, whether this evaluation is real or imagined (Horwitz et al., 1986) . Low motivation, low self-esteem and high anxiety could raise the students' affective filter which disrupts acquisition. This study focuses on this hypothesis. Mohammadpur and Ghafournia (2015) studied on one of the Affective Filter variables, anxiety. They investigated foreign language reading comprehension achievement of Iranian EFL learners. Data consisted of reading comprehension test and reading anxiety questionnaire was gathered from 100 undergraduate students of varying English proficiency in Islamic University of Neyshabur. The researchers found that there is a negative relationship between the participants' reading proficiency and reading anxiety. More stressful learners scored lower in their reading tests compared to less stressful learners. It is suggested that the anxiety hampered the learners' performance because they are distracted by fear of negative evaluation and self-worries. The findings of this study concur with Stevick's (1976) opinion that learners are on the "defensive" in language class. Dover (2012) conducted a research to determine if there is negative influence of Affective Filter Hypothesis in advanced English students at Universidad Nacional, Nicoya campus in Costa Rica. The participants in this study were eight students of English major. The students displayed reactions related to the Affective Filter like fear and nervousness in oral production. Most of the participants also revealed that their motivation had increased if they are familiar with the topic. In regards to self-confidence, the participants appeared to be uncomfortable talking in front of the class but performed better in smaller groups or with their close friends.
Review of Past Studies on Affective Filter Hypothesis
In a study conducted by Lin (2008) , Krashen' s Affective Filter Hypothesis was tested out in terms of its practical instructional applicability. Ninety-eight intermediate level English learners in MingDao University, Taiwan were selected for the study. After being exposed through classroom activities consisting of games, songs, films and music for 18 weeks, participants' feedbacks showed that learners were positive towards the class activities with majority of the participants claiming that it was relaxing. Moreover, students' grades after training showed significant improvement. Lin (2008) also suggested that similar pedagogical strategies should be adopted in English classes at tertiary level Taiwan which were usually considered as "boring and stressful". However, this study did not address low-performing English learners who might be confused by the lack of instructions in the classroom.
There are also studies carried out to investigate motivation, anxiety and self-confidence independently. A study that aimed to investigate the influence of content-related conditions on task motivation during interactive task, and to identify the interestingness conditions within task content was conducted among 38 adult Korean English learners (Poupore, 2014) . In order to achieve these objectives, the participants were asked to complete the task motivation questionnaire and topic preference questionnaire, as well as undergoing interview sessions. The study reveals that tasks with life themes or issues are intrinsically motivating based on the high interestingness level reported by the participants. Moreover, movie or story-based content are also considered interesting because they mostly contain life themes.
A study on motivation was also conducted among primary rural school English learners in Malaysia that aim to identify the students' motivation and attitude towards learning English, as well as their efforts in learning the language (Siti & Melor, 2014) . The findings reveal that the students generally have positive attitudes towards English and they are more extrinsically motivated. It is also discovered that students put more effort in learning in the classroom but did not put much efforts in learning outside of classroom, which draws the conclusion that high motivation without minimal effort does not facilitate language acquisition. In terms of the problems they faced, it is discovered that anxiety affects their attitude and motivation.
The study of second language learning anxiety has been conducted among English major students in King Khalid University that aimed to identify the level and sources of English language learning anxiety. The study reported that the students have moderate anxiety, which could enhance motivation (Al-Khasawneh, 2016) . In terms of the variance in language anxiety due to study level, it is revealed that there is no positive relationship between the learners' anxiety and their proficiency, and that senior students are more anxious than the freshmen.
Meanwhile, a study of poor English language performance among studentteachers in National University of Laos reveals that the cause of the poor performance is attributed to four factors (Souriyavongsa et al., 2013) . While three of the factors concern the lack of well-trained teachers, students' lack of English background knowledge and students' limited opportunity to use English with native English speakers, the third factor is related to the Affective Filter variable of self-confidence, in which it is mentioned that the lack of self-confidence caused the students to become shy and afraid of making mistakes.
Current studies in various contexts had drawn the interest of the researchers to employ such strategies in our own local tertiary institution and embark our own research because it is hoped that our weak students' motivation, anxiety and self-confidence could improved when they are learning through activities that they also do during their leisure time. Even though these studies are conducted in classroom setting, Sundqvist (2009) and Hyland (2004) suggested that bringing these activities outside of classroom can also be beneficial for students' language learning process.
The Effects of English Movies towards Language Learning Process
English movies are easily accessible to language learners and this activity in fact is one of the most common activity the learners do during their free time (Grover et al., 2014; Suh et al., 1999) . The idea that leisure activities can be used as language learning tools can be attributed to the fact that the stress-free, autonomous environment is conducive for informal learning and that implicit learning is involved.
Out-of-class learning is informal learning. Benson (2001) Studies on out-of-class activities produced several recurring activities that learners do in order to improve their language skill. One of the most common is the use of internet, particularly Web 2.0 applications (Chan, 2016; Che Wan et al., 2014) , video call (Correa, 2014) as well as smartphones (Ncube & Suleman, 2014; Kurtz, 2012) . Apart from the internet, the use of gaming as a language learning tool has also been observed in several studies (Bytheway, 2015; Piirainen-Marsh & Tainio, 2009; Miller & Hegelheimer, 2006) . Other out of class activities that language learners found useful in improving their language skills are through conversation (Jones et al., 2008) and leisure reading (Habibi et al., 2015; Cheng et al., 2009 ). All in all, out-of-class activities are activities carried out outside the classroom autonomously by the learners without explicit intention to learn the language like pastime activities. Despite the numerous choices of out-of-class activities, current study focuses only on watching English movies.
Ellis (1994) defined implicit learning as "acquisition of knowledge about the underlying structure of a complex stimulus environment by a process which takes place naturally, simply and without conscious operation" (p. 1). Activities like watching movies provide opportunity for implicit learning to occur. Learners are attracted to activities that involve entertainment and watching movie is one of such activity (Hyland, 2004) .
It has been observed in several studies that movies can improve learners' language skills and other aspects of language acquisition. A study in Japan involving undergraduate students from five universities were conducted in order to test the strategy of English learning through an English movie and Reader's Theatre assignments (Inage et al., 2013) . The study reveals that the students' enjoyment of the movie increased their motivation to learn the language. The participants of the study also reported that this activity had helped improve their pronunciation and vocabulary. However, the study did not provide data on whether the students' English proficiency had increased or not.
A study conducted to examine students' English learning difficulties and the ways they solved these difficulties also reveals the role of watching movies as a learning tool (Nooreiny & Indira Malani, 2015) . The study, conducted in Universiti Kebangsaan Malaysia involving 30 undergraduate students majoring in English Language Studies shows that one method the students use to overcome their learning difficulties is through out-of-class activities including watching western movies. Positive attitudes and high motivation that comes with doing these activities were attributed as the helping factors.
A study conducted among Malaysian secondary school teachers was carried out in order to identify the advantages and disadvantages of using ICT in teaching reading and writing (Melor et al., 2013) . By interviewing English teachers in several Malaysian schools, it is discovered that students watching movies with subtitles could increase their vocabulary knowledge.
The roles of motivations and attitudes are also explored by Hussein and Parilah (2014) in a study conducted in the same university involving 30 undergraduate students. It is discovered that a majority of the students have positive attitudes regarding watching English movies for learning English. It is explained that the students developed positive attitudes because of their interest in the American culture and therefore are motivated to learn the language for integrative purpose.
Meanwhile, a case study conducted among four English Education students in
Thailand to explore their engagement in English activities outside of classroom has revealed that engagement in English movies is beneficial for vocabulary acquisition as well as the learning of colloquial expression and slang-the conversational aspect of English that is not usually taught in a formal classroom setting (Chusanachoti, 2009) . Moreover, movies also helped learners to contextualize words because characters in movies talk about various topics in various context.
This study also revealed that movies contribute to the learning of pronunciation and different English accents.
Based on these studies, it could be observed that the studies on the use of movies as a language learning tool, whether it is for in-class activities or out-of-class activities, exist. Generally, movies are able to facilitate language acquisition which supports Krashen's view-exposure to the language can help in the subconscious acquisition of the language meaning. In Malaysian context, watching English movies is a reoccurring motive in the study of out-of-class activities. While these previous studies look at out-of-class learning in a wide scope, current study narrows it to English movies only. In addition, this study also attempts to address the lack of research conducted in current research site, which is a private tertiary institution in Malaysia.
Methodology
Research Design
This study employs qualitative research approach. Merriam (2009) mentioned that qualitative research is employed in order to understand human's interpretation of their experiences (p. 12). Therefore, in the effort of understanding low-achieving English learners experience in learning through movies, qualitative research is deemed appropriate. This is because autonomous learning is context-specific and student-centered, which can therefore be difficult to study through quantitative data especially in the context of out-of-class learning whereby the activity is conducted within the participants' personal space (Chan, 2012) . Therefore, qualitative approach is more suitable because it offers deeper insight into the participants' experience. More specifically, case study research design is chosen. Merriam (2009) described case study as "the search for meaning and understanding, the researcher as the primary instrument of data collection and analysis, an inductive investigative strategy, and the end product being richly descriptive" (p. 39). This study seeks to understand the phenomenon of out-of-class activities through thick and descriptive insights provided by the participants over a certain period.
Research Setting and Participants
The research setting of this study is a Malaysian private tertiary education insti-tution. This institution has six campuses across Malaysia with its main campus situated in Kuala Lumpur. This study is undertaken only in one campus branch.
This branch offers several diploma programs like science, business studies, entrepreneurship, hotel management, aquaculture and mass communication.
English is widely used in the institution in the academics because the subjects are taught in English. Therefore, English is the primary medium of instruction in the institution whereby the classes are conducted in English and the students' assignments are written in English. This policy has been reported by a study by Azirah and Leitner (2004) 
In general, the students of this institution display intermediate level of English proficiency. Very few students are of high proficiency even though English is the main medium of instruction. Most of the students are more comfortable in using Mandarin because the majority of them are Chinese.
The selection of participants was carried out based on purposive sampling.
Purposive sampling refers to researchers intentionally select participants who fulfill the required criteria (Cresswell, 2014: p. 206 ). The main criterion for the sampling is that the participants must be low-achieving English learners. Therefore, the selection is based on their English Language examination grade in Sijil Pelajaran Malaysia (SPM), which must be D and lower. SPM result was chosen as the benchmark because it is a standardized examination taken by all Malaysian students at the end of their secondary school. Six second year students, Lee, Rose, Sharon, Sia, Will and Yen (pseudonyms), aged 19 to 21, were selected because they met this criterion. All of them had enrolled in English Language class.
Research Ethics
Ethical considerations are adhered to while carrying out the study in which the students volunteered themselves in this study. Their consent was obtained and pseudonyms were used in this report.
Research Instruments
In order to collect data, Facebook group discussion thread, reflective notes and semi-structured focus group interview responses were utilized. The participants were required to discuss the movies in a Facebook group based on prompts provided by the researchers. Facebook is useful as a method to collect self-report data (Kosinski, et al., 2015: p. 550 ) and provides community interactions among the participants (Mills, 2011) .
The second research instrument is reflective note whereby the participants recorded their thoughts in personal writing. This instrument is a good data source because it is written in the words of the participants themselves (Creswell, 2014: p. 223 ) and it can be used to corroborate and augment data from other sources or instruments (Yin, 2009: p. 103 ). Meanwhile, semi-structured focus group interview responses enable collective brainstorming and collaboration among the participants without constraining their responses (Dörnyei, 2007: p. 144 ). The main questions prompted on all three instruments touched on: 1) Their opinion about aspects of the movie (this is used to observe their language use);
2) The influence of the movies on their Affective Filter level;
3) Helpfulness of movies in improving their English.
The instruments are abbreviated as (Facebook) for Facebook group discussion, (R.N.) for reflective notes, and (Interview) for semi-structured focus group interview.
Data Collection and Analysis
The data is collected through three research instruments-Facebook group discussion thread, reflective notes and semi-structured focus group interview responses. The movies selected were Moana (2016) , an animated film about a young woman's adventure to save her dying island from mystical dark force, and Hacksaw Ridge (2016), a biographical war drama film about a combat medic who refused to carry firearm to war and later awarded for his bravery. Before watching the movies, an initial discussion was conducted whereby the researchers elicited information on the reasons why the participants selected these movies by relating them to their motivation, anxiety and self-confidence.
After the initial discussion, the participants were required to watch Moana.
After watching the film, they were asked to discuss the movie in the Facebook group as well as writing a one page personal reflective note based on instructions provided by the researchers. The second film viewed by the participants was Hacksaw Ridge. The duration given was one week for each movie. Next, they were interviewed. These steps were repeated after the second movie. The participants were allowed to use Malay and English so that they would be able to express themselves without language constrain. Malay is a national language in Malaysia in which all Malaysians are able to speak the language.
The interview session was tape-recorded and later transcribed in verbatim.
Thematic analysis was applied on the Facebook discussion threads, reflective notes and interview transcriptions in order to observe emerging themes.
Validity and Reliability
It is acknowledged that the researchers have personal biases considering that they have experience learning and teaching English as a second language, and they have experiential insight that out-of-class activities do affect learners' ability to learn a second language. In order to prevent personal bias from undermining the study and to ensure the reliability of the results, several strategies have been utilized.
Reliability can be defined as the stability and consistency of the research in-strument (Cresswell, 2014: p. 177) . For this study, one strategy employed to maintain the research reliability is through triangulation. Triangulation is defined as using more than one data sources, methods, investigators, theoretical perspectives and approaches to study one phenomenon (Brink, 1993: p. 37 ). This study uses Facebook group discussions, participants' reflective notes, and semi-structured focus group interviews to collect data. The data are compared and crosschecked in order to find consistency in the findings. Consistent findings from more than one method will improve the credibility of the study. Peer check is another strategy utilized to ensure the reliability of the research. In this study, peer checking is performed by having the transcriptions of the interviews checked by some of the participants for accuracy. Validity refers to "the degree to which all of the evidence points to the intended interpretation of test scores for the proposed purpose" (Cresswell, 2014: p. 177) . Therefore, validity is the level of accuracy of the instrument in which the instrument is valid for their intended purpose. A strategy used in this study to shore up validity is through respondent validation. Merriam (2009) defined this strategy as soliciting feedbacks regarding the findings from the research participants (p. 246). In this study, respondent validation is carried out by showing the interview transcriptions to the participants for comments and verification in order to improve the accuracy. Moreover, the data gathered from all research instruments are shown to the participants to ensure that the researcher had transcribed and interpreted their opinions and utterances correctly.
Findings
To reiterate, the research questions are: 1) How do movies affect students' Affective Filter level in learning English as a second language?
2) How do movies affect students' acquisition of English as a second language?
The first research question is addressed in the first subtopic whereby learners' motivation, anxiety and self-confidence level are discussed. The second research question is addressed in the following subtopic in which learners' English acquisition is discussed. The instruments are abbreviated as (Facebook) for Facebook group discussion, (R.N.) for reflective notes, and (Interview) for semi-structured focus group interview.
Affective Filter Level
The following subsection will discuss the answer to research questions 1-How do movies affect students' Affective Filter level in learning English as a second language? Affective Filter variables consist of motivation, anxiety and self-confidence. The findings for each variable are discussed by sections.
Motivation
Before watching the movies, a few of the participants reported that they had low motivation in learning English. Lee, Sharon, Sia and Will mentioned that they disliked English language classroom environment for being boring, confusing and stressful. They mentioned, "In class, very bored because lost. Sometimes hard to follow lecturer explanation. So stress. Don't know what to learn. Not interesting". (Lee, Interview) "Maybe not in class because it's a bit boring". (Sharon, Interview) "I have interested to learn English but I would not looking forward to English classes because the English classes maybe boring and will spent my a lot of time and money …" (Sia, Facebook) "English is awesome but difficult. Because difficult, I sometimes not interested to learn English when I in school". (Will, R.N.) Boring and stressful environment can hamper students' motivation (Lin, 2008) . Despite not being motivated by classroom environment, they acknowledged the importance of English, displaying characteristics of extrinsic motivation that is not manifested through efforts in learning, a scenario that has also been observed by Siti and Melor (2014) . However, some of the participants did express motivation in English learning. Yen claimed that she did not avoid English and in fact, was motivated enough to enroll in English courses. Despite having high motivation, she commented that her English proficiency as low. She mentioned:
"I feel motivate to learn English to improve myself. If possible, I will consider to join some short course for speaking part". (Yen, Facebook) "For English, I weak in terms of conversation and writing". (Yen, R.N.) This indicates that other Affective Filter variables, which are anxiety and selfconfidence are interfering with their acquisition process. Krashen (1982) mentioned that the most optimal condition for language acquisition to occur is when these variables are the lowest.
After viewing the movies, the participants reported that their motivation level had increased. The participants mentioned that this strategy is more interesting and therefore motivates them to learn. For example, "I feel movie is more fun and motivating to learn English than in class". (Yen, R.N.) Yen explained that she was not able to learn much in the classroom setting because of the boring environment. By learning through out-of-class activities that interest her, she felt more motivated. This statement is echoed by Rose who commented that learning English by watching movies provides more excitement for the learners.
"… it very fun to learn English with watching movie. Because before this, when I study I never learn about English and I think it so boring". (Rose, Interview) "Actually, we get more fun and interesting to learn with movies …" (Rose, R.N.)
The findings support the notion that interesting contents can affect learners' motivation (Poupore, 2014; Inage et al., 2013) . It can be observed that movies could have positive impact on the participants' motivation. Krashen's Affective Filter Hypothesis mentioned that motivation as one of the variables in language acquisition process. He mentioned that highly motivated learners can acquire language skills easier (Krashen, 1982) . It has been observed that the interestingness of the movies and songs had increased participants' motivation and they became more receptive towards language input.
Anxiety
All participants reported that they have high level of anxiety when it comes to using English. They reported that they are scared of being laughed at. They re- This can be considered as the manifestation of fear of negative evaluation (Mohammadpur & Ghafournia, 2015) . According to Al-Khasawneh (2016), fear of negative evaluation occurs when students are not prepared to answer teachers' questions or they do not know what teachers are correcting. However, this type of anxiety can also occur without the presence of teachers. Horwitz et al. (1986) explained that fear of negative evaluation occurs when learners are apprehensive about being evaluated by others and therefore prefer to avoid being in evaluative situations. This is further exemplified by Sharon who mentioned, "… but I can't speak well, peoples in surrounding will keep on their eyes to see me and makes me not comfortable". (Sharon, R.N.) "When I speak, I don't like when people keep looking at me-sometimes smile, sometimes laugh a bit, like they wait for me to say wrongly". (Sharon, Interview) The anxiety caused by the fear of being laughed and stared at when using English is caused by her sense of being evaluated. Other participants reported that they share similar feeling.
The participants also reported that their anxiety has been slightly reduced after watching the movies. With lower anxiety, the participants' perception of English learning improved. Lee and Sharon indicated that they are better prepared to learn and use English more because of their reduced anxiety level.
"Not so scare already because I am trying to learn more". (Lee, Facebook) "Now is no, but previous was yes. Because before this I'm very shy and communicate with the people in English". (Sharon, Interview) Meanwhile, Sia explained that he no longer experienced high anxiety when using English in smaller groups.
"Learning new words and pronunciation from the movie is make me feel better to talk in small group and with friends". (Sia, R.N.)
In general, the participants reported that their anxiety level has decreased in varying degrees. Some admitted that they were still anxious but were improving slightly and others claimed to have experienced improvements that are more significant.
"Still scared, but I not as scared as before". (Rose, Facebook) "Cannot say not scared of people laughing also. But I feel a bit better".
However, most of them agreed that watching movies as a learning tool is produces less anxiety, a finding that echoes Lin's (2008) . Without the sense of being judged, the participants are able to lower their anxiety. In general, the participants reported that movies as a learning tool is more relaxing which is concurrent with the findings of other previous studies (Chan, 2016; Inage et al., 2013; Lin, 2008) . Krashen (1982) mentioned that learners with low anxiety are more receptive towards language input.
Self Confidence
For self-confidence, the participants reported that they have low self-confidence prior to the study. Their lack of self-confidence in using the language is linked to their poor proficiency in various language skills causing them to become afraid or embarrassed of making mistakes, similar to findings by Souriyavongsa et al. (2013) . Most of them claimed that they are least confident in oral communica- The participants' reported that their self-confidence level slightly improved during the course of the study. After viewing the movies, the participants mostly claimed that they were still not very confident. For example, Lee, Sharon and Yen mentioned that while their confidence level had increased slightly, they were still not too confident in their ability. Generally, the participants had shown the increase in their self-confidence level after engaging in the activity. Initially, their lack of self-confidence in using the language is linked to their poor proficiency in various language skills causing them to become afraid or embarrassed of making mistakes, similar to findings by Souriyavongsa et al. (2013) . Krashen (1982) mentioned that learners with high self-confidence and good self-image could acquire second language better.
Krashen explained that language learners who have low level of Affective Filter become more receptive towards language learning. They will seek more language input and the input can reach the part of the brain responsible for language acquisition easier. The participants have reported that their motivation and self-confidence increased, and their anxiety lowered. Therefore, their ability to acquire language had been improved as discussed in the following section.
Language Acquisition
The following subsections will discuss the answer for research question 2-How do movies affect students' acquisition of English as a second language?
When asked on the English components they have learned, vocabulary acquisition is the most popular response among the participants. In the reflective notes, they were requested to list down the words that they have learned including the searching of definition of words. For the definition, the participants applied three strategies, which are using dictionary definition, translating the words into Malay and writing the definition using their own words. For example, after viewing the first movie, Lee defined a new word he learned, "shapeshifter" by using dictionary definition. After viewing the second movie, he defined the new word he learned, "court-martial" by translating it into Malay without using translation dictionary.
During the interview session, some participants are able to explain the meaning of the word in English. For example, when prompted on the meaning of the word "ancestors", Sia explained, "'Ancestors' … is our grandma, grandma, a mother from grandma …" (Sia,
Interview)
His definition, while unpolished, is able to capture the meaning of the word, attesting to his comprehension of the word. This also shows that he had enough self-confidence to attempt a response in English.
The participants' ability to create new sentences from the words that they have learned also shows that they understand the meaning of the words and the way they appear within context. This supports the findings by Chusanachoti (2009) Apart from the vocabulary knowledge, some of the participants also mentioned that they have learned pronunciation. During the interview, Sharon brought out a point, "And pronunciation also. Hear how real English pronounce words. Sometimes different then how teachers teach me". (Sharon, Interview) Considering the participants have not experienced face-to-face pronunciation lessons from native English speakers, their pronunciation are mostly modeled after their local teachers and peers. Movies allowed them to listen to the pronunciation of native English speakers and therefore facilitate their pronunciation skills. The improvement of pronunciation skills has been discussed by Inage et al. (2013) and Chusanachoti (2009) 
Krashen's theory of Second Language Acquisition foregrounds the role of subconscious acquisition based on the exposure to comprehensible language input. The Affective Filter hypothesis from this theory also explained the role of motivation, anxiety and self-confidence as factors in determining the amount of language input that can be transferred into the language acquisition device. In this study, it has been observed that movies provide the opportunity for learners to lower their Affective Filter level and therefore allowed them to acquire certain language skills.
Discussion
Through the lens of Krashen's Affective Filter Hypothesis, low-achieving English learners can be described as learners with low motivation, high anxiety, or low self-confidence. These variables can be observed among the participants of this study whereby the variables were reported to be related to their low English ability and as their level of affective filter was gradually lowered, they became more receptive towards language learning.
The participants started with varying levels of motivation. Some students reported that they were motivated to learn English and some were not motivated to learn. However, most had unfavorable view towards learning in classroom setting. This finding supports Lin's (2008) study which commented that students are more motivated in a less boring and stressful classroom. It is also discovered that all of the participants, despite their varying degree of motivation realized the importance of English and the need to learn it. However, even with this realization, their proficiency remains low. This shows that motivation without putting effort does not improve one's English ability (Siti & Melor, 2014) . Through watching movies, the participants' motivation level gradually increased. The main factor being that they found the movies interesting. The participants recounted that the activity is more entertaining and interesting than classroom lessons and it kept them motivated. This supports the findings by Nooreiny and Indira Malani (2015) , and Hussein and Parilah (2014) .
The participants also reported that their anxiety level had gradually decreased.
Prior to the study, all participants had high anxiety. They were reluctant to speak and their utterances were disrupted by hesitancy and stutters. Most of them claimed that they are nervous to use English because of the sense of negative evaluation (Al-Khasawneh, 2016; Mohammadpur & Ghafournia, 2015) . The feeling of anxiety hindered them from practicing their English, especially oral skill, a similar issue noted by Dover (2012) . The movies provided them with relaxing environment to learn the language at their own pace, as well as a common subject for discussion among the participants. The association to a more relaxing environment while doing such activities for learning has been noted by Lin (2008) . They reported that their anxiety gradually diminished throughout the sessions.
In terms of self-confidence, all participants reported that they had low selfconfidence prior to the study. The main reason for their low self-confidence is related to their lack of language skills especially in active and immediate usage like speaking. Their lack of vocabulary and grammar knowledge and poor pronunciation affected their fluency and in turn lower their self-confidence. Movies improved their self-confidence level overall. By learning new words and proper pronunciation of words, the participants reported that their self-confidence level had improved. Some participants mentioned that they had become confident in using English in smaller groups or with friends. This is similarly observed in Dover (2012) whereby students performed better in smaller groups or close friends in comparison to speaking with people who they are not comfortable with. Similar to anxiety, some participants reported that their self-confidence level does not improve greatly but still admitted that they feel slightly more confident. The improvement in their self-confidence was observable during the interview session whereby they were more confident in giving their opinions with less pauses and hesitancies.
In comparison to the first and the final session, the participants' English ability had slightly improved. The participants reported that they have learned new words, similarly reported in previous studies (Inage et al., 2013; Melor et al., 2013; Chusanachoti, 2009) , and pronunciation, also similar to previous findings (Inage et al., 2013; Chusanachoti, 2009) . Many claimed that they will start using these words and the correct pronunciation in their writing and conversation.
Conclusion
Based on the findings, it could be concluded that movies have positive effects on learners' Affective Filter level. When the Affective Filter level is lowered, their English language acquisition process is facilitated.
Summary
In conclusion, out-of-class activities in particular watching movies could lower students' Affective Filter level due to several factors. Motivation is raised because students are more interested in the content of the materials. Anxiety is lowered because the students are more relaxed while being engaged in this activity. The rise in their self-confidence also helped to ease their anxiety when using and learning the language. Self-confidence itself is gained when the students realized that they have learned new language knowledge and skills that they can use in their daily life. By lowering the Affective Filter variables, the process of language acquisition can occur smoothly. Students, who are motivated and confident, with low anxiety, are more receptive to comprehensible language input which contributes to the acquisition of the language. Watching movies is able to lower the filters and therefore, students' acquisition of English can occur.
Implication of the Study
The researchers studied the effects of movies on English learners' acquisition process in our local institution. While the study of using movies as learning tool is not a new treading ground, this study shows that researches on movies can also be conducted as an out-of-class activity whereby learning could occur without teachers' guidance. Participants were given liberty to watch the movies during their own leisure time under the notion that doing so could have positive effects on their motivation, anxiety and self-confidence, more so than if it is conducted within the classroom setting. This relates to the notion that out-of-class activities foster learner autonomy which facilitates the internalization of English learning instead of solely learning for examination purposes (Chan, 2016) .
The findings of this study are beneficial to English instructors who are dealing with low-achieving students. By recognizing that movies are viable options to reinforce learning, instructors can attempt to integrate this strategy into their curriculum. The findings can also encourage learners to seek for opportunity to learn and use English outside of the classroom. By realizing that they can create their own opportunities to learn while doing leisure activities of their preference, learners will be encouraged to practice the language outside the classroom which will in turn increase their English language skills.
Limitations of the Study
This study is limited by small samples of the research setting. Moreover, only one out of six branches was studied. Therefore, the result is not reflective of the institution as a whole. Mason (2010) in his analysis of sample size and saturation in PhD qualitative studies using interviews discovered that the common sample sizes are 20 and 30, which as he claimed followed the guideline provided by Bertaux (as cited in Mason, 2010) who proposed that the minimum sample size for any qualitative study as 15. Secondly, this study limits its focus on only one out-of-class activities. Out-of-class activities cover a vast spectrum of activities that language learners do at home and the community without the constraint of classroom hour (Hyland, 2004) .
Suggestions for Future Research
Therefore, for future researches, bigger sample size involving other branches of the institution should be considered for result that is more representative of the context of the institution. Moreover, considering that the research is interested in looking at the role of out-of-class activities on language acquisition, other types of out-of-class activities can also be included for a better representation of out-of-class activities.
